[his] general character and aspirations" (366). Although he never tells Lucy, he loves her with "a pure, disinterested love as never comes but once in a lifetime," aspires to "become president of the United States for her sake, and the possessor of fabulous wealth," and excels in college, impelled by the dream of marrying her (366). Just as Mary Smith inspires her fearful student to learn to read, Lucy Buxton inspires her recalcitrant student to perform well in school and later on in college. But the love that S. G. C.'s narrator feels for Lucy bears little resemblance to that which Burton's narrator expresses for Mary. Mary Smith is a mother-teacher who exercises influence over students through her sympathy, tenderness, and keen understanding of childhood. Lucy Buxton, in contrast, represents an alternative vision of the female teacher as not mother but lover. Although both stories foreground the transformative power of female teachers, they offer very different portraits of the schoolmistress and the feelings that she inspires.
Burton and S. G. C. crafted their narratives during a major transition in the history of education. In 1800, just one in ten American teachers was female. By 1880, that number had jumped to over 80 percent (Hoffman xv, 4) . As Jessica Enoch argues, the concept of the mother-teacher played a crucial role in this transition, turning the common school (the historical precursor to the public school) into a space for women (284) . Idealized schoolmistresses such as Mary Smith were not popular solely in fiction; they also appeared repeatedly in the writings of school reformers. 1 The idea that teaching and mothering required the same emotions, aptitudes, and personal characteristics was widespread in the nineteenth century and served to legitimize the entrance of middle-class white women into paid work (Weiler 12, Fowler 37) . According to Jo Anne Preston, even after female teachers became common, the ideal of the motherteacher remained "firmly implanted in the educational and popular literature of the day and continued to be invoked by state and local officials" (542). Mary Peabody Mann's celebration of the mother-teacher in Moral Culture of Infancy (1863), written with her sister Elizabeth Peabody, is a representative example:
As the germ of the maternal sentiment is in all women, relations may be established between teacher and child that may take the place of the natural one, so far as to answer all the purposes required. Such a relation is the only foundation upon which a true education can go on. . . . Such a relation as I would have does away with every feeling of reserve that might check the full and free expression of thought and feeling. A young child should turn to its teacher, as well as to its mother, with the undoubting confidence that there is a wealth of love equal to all occasions. When my little scholars call me "mother," which they often do from inadvertence, I feel most that I am in the true relation to them. Most striking here is Mann's insistence that a motherly bond is the only means by which "a true education" can be effected. By her definition, the female teacher is naturally loving, trustworthy, and sympathetic, capable of understanding children's needs and coaxing them to learn out of affection for her.
Her husband, leading school reformer Horace Mann, wholeheartedly agreed with her vision, proclaiming in his Fourth Annual Report that women were "incomparably better teachers for young children than males" because of their "stronger parental impulses" (qtd. in Fowler 45) . As the Manns' statements make clear, the mother-teacher model was intended to redefine the student-teacher relationship by, as Deborah Fitts puts it, "shift[ing] that relationship from an intellectual to an emotional basis," turning it into a bond of love (143).
But mothering was not the only way in which schoolmistresses could forge bonds of love with their students, as "Whipped into Love" exemplifies. Although the phrase "mother-teacher" imagines generational distance between student and teacher, most women were not permitted to continue teaching after marriage, which meant that many teachers were quite young: the average age of beginning teachers in the antebellum period was only fifteen (Clifford, "Man/ Woman/Teacher" 318). Burton's narrator is a toddler when he worships Mary Smith, but how would the nature of classroom bonds change if this worship came not from toddlers but from teens? At least a handful of nineteenth-century fictions, in addition to "Whipped into Love," take up this question, figuring the schoolmistress as lover, not mother: "The Miseries of a Country School Teacher; Or, Tom Archer's Education" (1865), John T. Trowbridge's Jack Hazard series (1871-75), Mrs. James Neall's "Patty Dree, Schoolmarm" (1872), Susan B. Long's "Ralph Wallingford's Affinity" (1875), E. W. Howe's The Story of a Country Town (1883), and Edward A. Rand's "The Young Charcoal-Burner's Sister" (1888).
2 These fictions portray schoolmistresses as desired and desiring, troubling the equation of "teacher" and "mother." Published when the shift from a predominantly male to a predominantly female teaching force was already well under way, they celebrate the female teacher while eschewing the model that served as the primary justification for her existence.
Although these stories reimagine the teacher as lover, not mother, this revision does not negate her power to shape her students through love. Instead, romantic love becomes part of the educational process, a powerful motive for educational achievement and personal transformation. 3 Lover-teachers prove instrumental in the development of boys into men worthy to marry them. Through their portrayal of this influence, school romances consistently, if not always confidently, challenge age and gender norms. As Ellen Rothman and Karen Lystra have shown, heterosexual romance in the nineteenth century was ideally predicated on male initiative, but in these stories, women have institutional authority over their male suitors; such authority often translates into the ability to direct their relationships (Rothman 32, Lystra 186) . Female teachers' matches with men who are younger (albeit not by much) also present a challenge to age norms in a society in which male-older partnerships were normative (McKenzie 46).
Imagining the Lover-Teacher
Like the mother-teacher, the lover-teacher is an idealized figure, a paragon of womanhood. This idealization speaks to the cultural acceptability of studentteacher romance: not one of these fictions raises questions about the ethics of romantic entanglements with students or presents the teacher as a sexual aggressor. 4 Instead, each presents a portrait of a schoolmistress whose perfections contrast with the flaws of her student-lover. Like mother-teachers, loverteachers are celebrated for their gentleness, sympathy, and positive influence over others. For example, Agnes Deming, the teacher in The Story of a Country Town, is "everybody's friend and advisor," and "all loved her" (Howe 42, 43 ). Agnes's influence even supersedes the minister's: "this friendless little woman, with her unselfish and pretty ways, did more good for Fairview than its religion, for the people tried to become like her, and were better in every way" (42). 5 The eponymous heroine of "Patty Dree, Schoolmarm" shares Agnes's ability to improve others; her pupils are "electrified into new life under the wise and firm control of this remarkable little" teacher . Likewise, under the tutelage of Annie Felton, the teacher in Trowbridge's Jack Hazard series, Jack transitions from debased canal driver to respectable young man. His heart "softened more and more under the influence of that pure and gentle soul" (Chance 217); even a simple smile from Annie quickens "the germ of what was good within him" (Fortunes 217).
Although these women share the mother-teacher's gentleness and influence, their power does not derive simply from their virtues: they are also remarkably beautiful. In the eyes of her students, Carrie Warren of "The Young CharcoalBurner's Sister" looks like a "wonderful heroine," a "bountiful fairy," and a "royal lady" (Rand 382) . 6 Patty Dree is "a perfect picture, with her pretty, plump arms and swelling bosom half hidden by the auburn hair tressed over them" (Neall 543) . Even a student who initially resists her authority must admit that Patty is a "regular stunner," and the townswomen who are jealous of her urban polish still look to her for guidance on the fall fashions (544). In The Story of a Country Town, the narrator comments on Agnes's beauty nearly every time she appears in the text; she is, quite simply, "the best and prettiest girl in the world" (Howe 193) . When her student-lover Ned visits her at the schoolhouse, he "half expected to find the building surrounded by young men on their knees with proposals of marriage," as Agnes is one of the most desirable women in the community (167). Annie Felton shares her attractions; suitors flock from miles around to visit the "beautiful schoolmistress" (Trowbridge, Chance 265) . The physical beauty of these teachers is not an attribute shared by all womankind, as many nineteenth-century Americans imagined motherliness to be; instead, it sets them apart. "Ralph Wallingford's Affinity" makes this point explicit: "while many a woman . . . would have drooped and faded, and developed premature wrinkles and gray hairs, [Mattie] was plump, fresh and rosy still" after bearing four children and performing farm work for a decade (Long 592) . While the mother-teacher ideal emphasized characteristics that all women were supposed to share, the schoolmistresses in these stories are unique, set apart. Howe sums up this specialness: Agnes is "a woman of a kind [the townspeople] had never before seen" (42).
It is important to note that while school romances dwell on the teachers' beauty, these characters are not overtly sexualized. As I have shown elsewhere, explicit references to sexual attraction doom students and teachers to unhappy endings. 7 Such is the case in "Whipped into Love," the only one of these school romances that directly translates "beautiful" into "sexy." The narrator describes his teacher, Lucy, as a "regular 'Venus' in petticoats" (S. G. C. 365). This reference to Venus and the story's title recall the titles of flagellation erotica, popular in Britain during this period. With titles such as Venus Schoolmistress, or Birchen Sports and The Romance of Chastisement; or, Revelations of the School and Bedroom, these stories center on erotic whippings, often performed by schoolmistresses and enjoyed by their students . 8 In "Whipped into Love," the narrator plans to someday tell Lucy "how intensely [he] had loved her since the day she had flogged [him] into submission, and then pitied [him] for having done it," but he never does (366). That his love is never spoken points to the fact that it is a sexual fantasy, not a socially acceptable love story, as the other school romances are.
In addition to being beautiful, lover-teachers are also quite young. The mother-teacher model implies generational distance between student and teacher and, therefore, a significant age difference, but school romances emphasize that student and teacher are age peers, thus avoiding the potentially incestuous implications of their liaisons. In fact, "young" is frequently the first word used to describe the teacher. In The Story of a Country Town, Agnes Deming is introduced as a "very young and pretty girl" who starts teaching at the tender age of fourteen (Howe 41) . In "Patty Dree, Schoolmarm," Patty is a "young teacher," only fifteen years old, while Hazen, her student-lover, is sixteen (Neall 539) . The teacher's youthfulness is attached to her very name in "The Young Charcoal-Burner's Sister": she is introduced as "young Miss Carrie Warren" (Rand 382) .
The centrality of youthfulness to authors' descriptions of these teachers makes clear their awareness of readers' potential discomfort with unions of older women and younger men, particularly in an era of increasing age consciousness. According to Nicholas Syrett, the expectation that women would wed older male partners was enshrined in nineteenth-century marriage laws, which allowed girls to marry earlier than boys (103). This expectation was also reflected in advice literature published in the latter half of the century, as Howard Chudacoff has documented (50-51). For example, in 1890 in her column for girls in the Ladies' Home Journal, Ruth Ashmore delineated the advantage to marrying an older man who "has seen life in its many phases" and is thus equipped to guide his bride "over the rocky place[s]" in life's path (10) . School romances reverse this pattern: while Ashmore and others like her assign a guiding role to the husband, school romances accord this authority to the wife by virtue of her age and experience.
"Ralph Wallingford's Affinity" makes concerns about age particularly explicit. When Mattie marries Ralph, her friends remark that "It looked a little out of square for a fellow of twenty to marry a woman two years older; the disparity ought to be the other way" (Long 592) . Even so, Long assures us, "no one, seeing them for the first time," "he, with his tall form, broad, [sic] shoulders, and bearded face, and she with her rounded cheeks, varying color, bright, laughing eyes and girlish form, would have hesitated to say that he was, at the least, five years her senior" (592). Mattie may actually be older than Ralph, but Ralph appears to be older than Mattie, which makes their relationship palatable to outsiders. Those two years' seniority, however, provide Mattie with the wisdom and experience to guide and change her younger lover, as we shall see. Mattie is at once young and older, both ideally attractive and comparatively more experienced, able not only to attract her student's attentions but also to use his attraction to improve his character.
Negotiating the Age Gap
As the case of Ralph and Mattie shows, the age difference between student and teacher is both salient and immaterial in school romances. It is invariably mentioned, sometimes even dwelt upon, but does little to prevent their eventual union. The Story of a Country Town illustrates this pattern particularly clearly, in part because the age gap, five years, is larger than in most of the other stories. While it is essentially irrelevant at the end of the novel, when both Agnes and her husband are in their thirties, it does indeed make quite a difference when their love story begins: she is seventeen, while he is twelve. Agnes and Ned's courtship also demonstrates how schoolboy-schoolmistress romances challenged gendered courtship norms: Ned attempts to take control of their relationship at multiple points in the novel, but Agnes uses the authority conferred by virtue of age and position to direct his feelings and actions, especially early in their relationship.
This dynamic is particularly clear when Ned first makes romantic overtures. When he picks Agnes up at the start of a new school term, Ned can see that she is unhappy at home, and he tells her, "I wish I were a man, and old enough; I would marry you, and make you happy in spite of yourself. I cannot tell you how much I desire your good, or how much I love you. . . . If I were a little older I would fall in love with you, and worry you a great deal with my attentions" (Howe 84) . Ned emphasizes his youth and laments the obstacle it presents to fulfilling his desires, recognizing that Agnes would be better served by a mature lover who could save her from her unhappy home. Despite this impediment, however, he twice declares that he loves Agnes, but he then backtracks, saying he would fall in love with her if he were a "little older." Is he in love with her or isn't he? Ned does not see his statements as contradictory, because he dis-tinguishes between the love of a boy and the love of a man. At present, he can only offer Agnes a boy's love; she will have to wait until he can offer a man's.
While Ned feels frustrated by his inability to help Agnes, she uses his tentative declaration of love to shape their future course. She both accepts the limits his age imposes upon them and uses his youth and her position to secure his future affections. She declares, "I think I am very partial to you" and tells him that she loves him best of all her students. Ned attempts to seize the moment and responds, "you never have kissed me . . . although you say you love me." In return, Ned reports, Agnes "kissed me as innocently as if I had been a child." Here, Ned tries to assert control over their relationship; he succeeds in soliciting a kiss, but Agnes's actions show that, for now, she sees him as a child. Ned responds in kind, referring to Agnes as a child herself: "You are the first girl that ever kissed me." By calling Agnes a "girl," Ned claims equality with her, but she denies this equality, instead asserting her power over him: "Let me be the last one, unless I should want to kiss you again" (84-85). This last statement is playful-it seems to invite further kisses-but it also reminds us of Agnes's power over Ned. And it is effective: Ned never pursues, or even considers pursuing, another woman. Instead, he spends eight years pining for his teacher, until he is man enough to marry her.
Agnes and Ned's recognition of the distance between the love of a boy and the love of a man characterizes schoolmistress-schoolboy romances more broadly. That is, while these stories emphasize that the teachers are young, they also emphasize that the boys are getting older. Throughout The Story of a Country Town, Ned obsesses routinely about how his age compromises his masculine prerogative to pursue the love of a woman. He visits Agnes when he is fifteen, for example, and finds his romantic overtures rebuffed. He fears that she "would always treat me as a boy, no difference how old I became" (169). His fears are unfounded: once Ned has grown up into an accomplished man, Agnes quite willingly accepts his proposal. In this final courtship scene, in which Ned must overcome his doubts, Agnes reveals that she never had any: "I have always known . . . that you loved me, and have always believed that sometime you would come to me and declare it, just as you have to-night" (326). From the time he was twelve, Agnes has instructed Ned not to kiss or to love any other woman, and in this scene he reveals that he has learned this lesson well, as she knew he would. Now that her efforts have succeeded, both Agnes and Ned are ready to move beyond their age difference. When he proposes, Ned once again invokes his age: "I have loved you as man and boy for eight years," he tells her, always hoping "to become a worthy man, and prepare a home for homeless Agnes" (325). Now that he is a man, the age gap is less significant because Ned can offer Agnes what he previously could not, both affection and protection.
From Naughty Schoolboys to Worthy Spouses
Although the age difference may not matter when student and teacher finally make it to the altar, this does not mean that it hasn't mattered. In fact, the age differential is vital in the middle of school romances, when the boy grows and changes under his teacher's tutelage. She can only effect his transformation because of her age and institutional position; he can only undergo it because of his youth. "The Miseries of a Country School Teacher: Or, Tom Archer's Education," a story told in pictures and captions, makes the long-term transformation from naughty schoolboy to worthy husband especially clear. The opening caption foregrounds Tom's boyishness: he is referred to as the "big boy" of the school, a label frequently used to describe the oldest and most troublesome pupils (167). Throughout the sequence of images, Tom's unnamed teacher tries desperately to maintain order as Tom continually inflicts "miseries" upon her such as throwing gunpowder into the stove, starting a dogfight in the schoolroom, and filling the chimney with snow. The schoolmistress bears up as best she can, but, much as in "Whipped into Love," only her tears can move the naughty schoolboy (167).
The final frames of the story show his transformation in rapid succession. The schoolmistress breaks down and "thinks that she must give up," but, luckily, "Tom Archer reforms, and commences studying in earnest" (168). While Tom was introduced as a boy in the first caption, here at the story's end he has the stature and appearance of a man, and the physical positions of the two characters emphasize the teacher's role in his transformation and the changing nature of their bond. This change becomes clear in the final image: having reformed, Tom is now worthy to marry his long-suffering schoolmistress (figure 1). Only the image tells the reader that this story ends in marriage, as the caption continues to emphasize their classroom roles, referring to the schoolmistress as the "gentle teacher," not the gentle bride. This caption implies that as a wife, the schoolmistress will maintain her disciplinary powers, as her former student promises to "do better in future" (168).
While Tom is exceptionally naughty, all of the schoolboys in these romances require education in order to become worthy of their teachers' love. This necessity is particularly striking because it is the inverse of the pattern followed by stories in which schoolmasters pursue schoolgirls. Schoolmaster-schoolgirl romances are Cinderella stories: the master finds an ideal mate hidden among his students. When male teachers try to change their student-lovers, their stories end in disaster (Speicher 117) . In a particularly extreme example, Mary Jane Holmes's Tempest and Sunshine (1854), the schoolmaster actually dies as a result of his romantic exertions. But schoolmistresses are granted the power to transform pranksters into paragons. I see this difference as part of the generally positive portrait of the female teacher that school romances present; the ability to educate a worthy spouse is a vote of confidence in her pedagogical prowess. By tying her teaching effectiveness to marriage, however, these stories both celebrate the schoolmistress's power and contain it within the heteronormative family.
The lover-teacher's pedagogical competence is strongly tied to her femininity, much like the mother-teacher's, though with rather different aims. For example, in "Patty Dree, Schoolmarm," Patty's ability to change Hazen Sims, the school troublemaker, is the result of her capacity for sympathy and selfsacrifice. A school committeeman, Mr. Whapsy, comes by the schoolhouse, eager to whip Hazen; with the excuse of a minor infraction, he beats the boy "till Miss Dree, in an agony of fear and feeling, threw her arms about Hazen, and shouted 'Murder!' at the top of her voice" (548). Patty's actions, her willingness to subject herself to injury, and her clear sympathy for her student's plight perform the same transformative work as the teachers' tears in "The Miseries of a Country School Teacher" and "Whipped into Love," impelling Hazen to change his character and thus his life. Much like these tears, Patty's actions reveal both her strength and her weakness. She needs the help of her other students to keep Whapsy from beating Hazen to death (hence her shouting), but she also demonstrates the strength of her concern here, in her willingness to risk her own physical safety. In all three stories, the troublesome schoolboy changes when the teacher reveals how deeply she cares about her work and her students, when she exercises moral suasion-a disciplinary method that, as defined by Richard Brodhead, involved coaxing students to improve their behavior out of affection for their teacher and fear of losing her affection for them (23). But while moral suasion was a key weapon in the mother-teacher's arsenal, these are not scenes of mothering. Before these crises, the characters are student and teacher; after them, they are also lovers, as the boys repay their teachers' caring in kind.
The centrality that these stories give to teachers' demonstrations of sympathy seems reminiscent of the ethic of care central to the mother-teacher ideal, but it is not simply a change of heart, an emotional shift, that lover-teachers spark in their students. According to Redding Sugg, the emphasis on moral rather than intellectual training as the primary goal of schooling paved the way for women to become teachers, as comparatively few women had access to the advanced education that would make them content experts (16-17). Moral and affective goals are at the heart of the mother-teacher model, but school romances do not follow this pattern of deemphasizing intellectual education; instead, the boys are motivated to pursue advanced education out of love for their teachers. Recall that in "Whipped into Love," for example, the narrator's love for Lucy Buxton inspires him to excel in college. In "Patty Dree, Schoolmarm," after Hazen recovers, he seeks additional schooling in San Francisco.
Though Ned Westlock in The Story of a Country Town and Arthur Bruce in "The Young Charcoal-Burner's Sister" are not nearly as disobedient, they too are impelled to educational advancement by their schoolmistress-lovers. Ned moves to a neighboring town to begin an apprenticeship in a printing office, and Agnes sends him off with a letter that provides him with the impetus to excel. She writes:
My greatest ambition for your future is that your boyhood will not fill your manhood with regrets. . . . The next seven years will be the most precious of your life, and if I have a favor to ask it is that you will improve them. . . . In one sense you have been my protégé; I undertook your education, and taught you more at home than at school, and if you succeed well in life (as I am confident you will), it will at least be evidence that I did the best I could. Probably I shall be your last teacher . . . therefore I hope you will realize how necessary it is that you apply yourself, and learn whenever there is opportunity. (Howe 139) Agnes frames Ned's success as a "favor" to herself, as well as her due for the effort she has invested in him. Her fear that Ned will have regrets implies that she has affective and moral goals for her student, but her insistence that he apply himself emphasizes the importance of growing in knowledge as well. Agnes will not just be Ned's "last teacher"; throughout the novel, she has been his only teacher, teaching him both in the schoolhouse and at home. Up to this point, Ned knows only what Agnes has taught him, but, thanks to his new experiences, he will soon know more than she does.
Like Hazen and the college-educated narrator of "Whipped into Love," Ned surpasses his teacher in learning. Even in "The Young Charcoal-Burner's Sister," in which a well-educated schoolmistress marries a charcoal-burner, this dynamic holds, despite Carrie's obvious class privilege at the start of the story. Carrie offers two terms' tuition at a local academy, where she will soon teach, as a prize to the student who writes the best composition on charcoal-making.
Arthur wins, which "alter[s] the course of his life" (Rand 383) . Under Carrie's continuing tutelage, Arthur discovers a passion for education, and "by and by he said he must go to college," once again gaining more education than his teacher (383). Like Carrie, each of the schoolmistresses in these stories turns her student from her inferior in character, class, or learning to her superior, at least in education; in doing so, she turns a schoolboy into the man she marries. Like the mother-teacher, these schoolmistresses exercise womanly influence, but rather than sacrificing themselves for their students, they help themselves by helping others, securing men who respect and will be able to support them.
A school romance that does not end in marriage provides a valuable counterexample that highlights the importance of the schoolboy's change in character and achievements to his marital eligibility. In Trowbridge's Jack Hazard series, serialized in Our Young Folks and St. Nicholas between 1871 and 1875, Jack falls in love with his idealized schoolteacher, Annie Felton, the niece of his adoptive parents. Annie is sympathetic to Jack's plight, as a former canal driver striving for middle-class respectability, and she teaches him reading and arithmetic. While it is clear from the start that fourteen-year-old Jack is falling for his twenty-year-old teacher, Annie is more mother-teacher than lover-teacher, as Jack's own thoughts demonstrate:
With Annie Felton and Mrs. Chatford on his side, he was humbly happy and content. Sometimes, in his lonely and wretched life, he had dreamed of what a mother and sister might be; but he had never conceived of any beings on earth quite so beautiful and good as those two beside him. To be so near them, to hear their pleasant voices, and to feel-what he could not understand-the sweet, quiet influences which their very presence shed about him, made a far greater change in Jack than mere soap and water and clean clothes could have done,-a change in his inmost heart. (Fortunes 124) Even in Jack's own mind, Annie is strongly associated with Mrs. Chatford, his adoptive mother. Annie's transformative influence over Jack is celebrated in this passage and, indeed, over the course of the series, he does become a more respectful and respectable young man. But the change is ultimately too slow and insufficient for him to be a worthy match for Annie.
In the second volume of the series, A Chance for Himself; or, Jack Hazard and His Treasure, Jack breaks into a neighbor's house to reclaim a buried treasure, is taken to jail, tricks the police officer, and attempts to evade punishment. On the advice of the young man who catches him during the police chase, Jack turns himself in to clear his name. It is this man, Percy Lanman, who weds Annie in the third volume of the series, Doing His Best. Percy only meets Annie because he intervenes in Jack's case, making the cause and effect clear: because of the wrong Jack has done, he loses his chance to marry Annie. In fact, her engagement serves as one more lesson for Jack: he must learn to overcome his selfishness and delight in her happiness. "This sorrow and this sacrifice" have their rewards, "for out of them came a truer, tenderer manliness of soul, and a sweeter happiness, than proud success can ever bring" (Doing 263). Only after losing his ideal woman to another does Jack become worthy of her. Because Jack isn't a catch for Annie, she adores him but doesn't marry him, choosing instead a young man of education and property, a fellow teacher who can offer her intellectual companionship and financial security as well as affection.
Continuing Education in the School of One Scholar
The Jack Hazard series, "Whipped into Love," "The Miseries of a Country School Teacher," "The Young Charcoal-Burner's Sister," and "Patty Dree, Schoolmarm" end when the teachers marry, whether they wed their students or other men. The Story of a Country Town and "Ralph Wallingford's Affinity," however, do not end with the wedding. Instead, they follow their student-teacher couples beyond the altar, into the "school of one scholar," a popular nineteenth-century epithet for marriage. 9 Ned and Agnes's marriage fulfills the prophecy that one school enthusiast offered at mid-century: "the school room is the truest avenue to domestic happiness" (qtd. in Fowler 87) . The Story of a Country Town describes twelve romantic relationships in some detail (Sackett 61) ; most are miserable, but Agnes and Ned enjoy what David Anderson identifies as "the only satisfying relationship between man and woman in the novel" (110). At the novel's end, Ned declares, "I can scarcely remember the time when Agnes was not my wife," celebrating ten years of marriage (Howe 344) .
Ralph and Mattie in "Ralph Wallingford's Affinity" likewise find happinesseventually. Even as this story, like the others, seems to reinscribe domesticity by returning a professional woman to the private home, it also celebrates Mattie's authority over Ralph, which she brings from the schoolroom into the home. 10 While reformers argued that female teachers did not pose a challenge to middleclass domestic ideology, this story shows that when a schoolmistress returned to the domestic sphere, she did not entirely divest herself of the agency gained in the schoolroom. As education historian Geraldine Clifford explains, successful schoolmistresses knew well how to use their influence "since their ability to dominate in the schoolroom often depended on persuasion and moral authority" ("'Lady Teachers'" 24). In "Ralph Wallingford's Affinity," Long dramatizes the extension of such influence beyond the classroom, writing with gusto a tale of an overgrown schoolboy learning one more lesson from his former teacher.
"Ralph Wallingford's Affinity" begins where The Story of a Country Town ends: the teacher and her former student have been married for eight years. Though Mattie is happy, Ralph is not. He acknowledges that Mattie is "one of the best of women and truest of wives that ever lived," but, nonetheless, he regrets his choice because he feels himself to be her intellectual superior (593). He confides melodramatically to his journal, How I could luxuriate on sour bread, frowsy butter and muddy coffee, if Mattie were only capable of appreciating subjects and ideas above the humdrum walk of common, everyday life! How I could revel in buttonless shirts, limp collars and coats out at the elbows, if only she could go with me into realms of ethical and scientific truth; strive with me to lay hold upon ideas grand and worthy; to investigate new and important theories-theories and ideas which tend to make our lives nobler, broader, truer and more beautiful, blessing not only ourselves, but our children and our kind. (593) Ralph's criticism of Mattie is comical because it runs counter to our sense of nineteenth-century gender norms: Mattie is too domestic and insufficiently intellectual. As a man who has never done without good food and clothes, Ralph can romanticize such deprivation as a potential "blessing" to himself, his children, and all humanity-though it's obvious to readers that Mattie blesses their children by raising them while their father nurses his melancholia in his study.
To satiate his "intellectual" urges, Ralph withdraws more and more from family life and steeps himself in positivist theory and reform writing. Mattie lets it happen, feeling that "it was perfectly natural that an ardent, enthusiastic mind, like Ralph's, eager to investigate and acquire, should gather in some tares with the wheat; but that he would be sure to distinguish which was which in time" (593). Mattie considers herself the more discerning thinker of the two but ultimately trusts her student to learn his lesson and lets Ralph continue on his course, even fixing the grammar in the articles he writes for the local paper about his philosophical musings. This same paper soon begins to feature articles by a woman who uses "the 'Bee'" as a pen name, and Ralph falls in love with the articles-and with their author. Though Mattie points out that these articles are unexceptional, something many women-even Mattie herself-could write, Ralph persists in thinking them works of genius. He strikes up a correspondence with the author with the aim of meeting this kindred soul, convinced that she is also trapped in a marriage to an intellectual inferior. He arranges a meeting, and Mattie arranges a lesson. For who should the mysterious "Bee" turn out to be but his own plodding, unintellectual wife? Ralph is stunned when Mattie reveals that she and his sister Augusta (who wrote most of the letters) seized the chance to "teach [him] a lesson" (596).
Mattie's scheme is a delightful (albeit predictable) plot twist, and Long explicitly frames it as an educational encounter, yet another moment when a naughty Ralph gets schooled by his older and wiser teacher. Ralph has admitted that the "Bee"'s writing was the work of a superior mind; this superior mind is Mattie's, whether she is inside the classroom or out. Mattie is capable of keeping a household and farm in top shape while never ceasing to think, read, and write, and she exposes as false the dichotomy between domesticity and intellect that Ralph imagines at the start of the story. This dichotomy also underpinned the mother-teacher model: by emphasizing women's "maternal instincts" as the main qualification for teaching, Sugg argues, reformers deemphasized women's need for intellectual acumen and content knowledge, keeping female teachers from threatening male educational privilege (16-17). Although educational opportunities for women and girls expanded greatly throughout the nineteenth century, according to Lystra, women's educational achievements continued to be a source of cultural anxiety, especially when such achievements implied intellectual superiority over men rather than intellectual parity (127-28). Long's story, however, leaves readers with precisely this impression. Mattie knew all along that Ralph would eventually discover the flaws in his reading, wisely conspires with Augusta to pen the newspaper articles and letters, and productively turns his interest in the "Bee" into an educational experience that improves their relationship. Ralph is deeply penitent: "from that time forth, Ralph better appreciated his bright little wife," and "they lived happily ever after" (597). When Mattie married Ralph, this story implies, her work as a teacher had only just begun.
In this way, "Ralph Wallingford's Affinity" draws the schoolmistressschoolboy romance to its logical conclusion: the teacher's pedagogical power does not cease when she moves from the schoolhouse to the school of one scholar. In these stories, unlike those in which male teachers fall for their students, romance is good pedagogy. Rather than offering their love to all students indiscriminately, as proponents of the mother-teacher ideal imagined that schoolmistresses would do, lover-teachers develop unique relationships that allow them to succeed not only as teachers but also as wives. Although stories about lover-teachers were not numerous, they represent an important challenge to the dominance of the mother-teacher ideal and the concomitant belief that entering the paid work of teaching offered women little power and authority. Lover-teachers exercise considerable power in shaping their own marital destinies-power resulting from their age and their institutional position-crafting, not finding, the husbands they desire. School romances consistently, if not always confidently, challenge contemporary age and gender norms, defying the expectations that women should marry older men, that teachers should be maternal, and that wives should defer to their husbands. Like other nineteenth-century fictions about female teachers, school romances ultimately return a woman worker to the home, but in these stories, a bit of the school-and the schoolmistress's power-comes home with her.
Notes
1. For more on fictional representations of the mother-teacher, see chapter 4 of Speicher, Schooling Readers. For more on the feminization of teaching, see Sugg, Preston, Clifford, Hoffman, Fowler, Enoch, Fitts, and Weiler. 2. Although I have located only a handful of schoolmistress-schoolboy romances, love stories set in common schools were surprisingly plentiful in the nineteenth century. Whether between students, between a teacher and a local, or between a student and a teacher, romance appears in over seventy of the 130 common school narratives that I have studied, making it by far the most popular plot line for nineteenth-century school fiction (Speicher 92) . As numerous scholars have shown, the student-teacher romance is a plot with a long and continuing history. See especially Keroes, Schwartz, Weaver, Weber and Mitchell, Maher, Bauer, and Barreca and Morse. 
